Focus of this presentation:NOTES

· Introducing self-advocacy awareness to students
· Ingredients of building self-advocacy skills
· Student awareness/understanding that they have challenges listening
· Recognizing the need to take responsibility to act toward or advocate for his listening needs
· Education about self-advocacy strategies
· Implementing Strategies 
· A place to start…. Communication Style
· Success for students with hearing loss is not all about academics, audibility and language or language delay. Success is also about how a person communicates.
· Children can have communication styles that do not help them: Socialize; Advocate for what they need; Be perceived as capable and equal communicators
Communication styles
· Passive/Timid: I watch people talking instead of being in conversations; I pretend to understand when I really don’t; I don’t let people know I have a hearing loss and what I need to hear and understand my best
· Aggressive/Bossy: I do most or all of the talking; I may seem bossy or like I don’t care about others; I may seem pushy or angry; I could seem to have a ‘bad attitude’
· Assertive: I take turns in conversations; I am respectful and considerate of others; I am honest and open about what I need so that I can hear and understand  my best; I take responsibility for ‘fixing’ a communication breakdown
· Assertive people… know that they have the same rights to be a part of conversations; respect other people’s rights and feelings; use a pleasant tone of voice/signing style and make eye contact; are honest and open about letting people know what they need for good communication and when there is an understanding problem; know that a misunderstanding is a shared responsibility and are polite when working with others to clear up the misunderstanding

Communication Styles – In Action: Role-Playing Scenarios 
Ordering Fast Food - Scenario 1: 
· “I want a cheeseburger, and I want it now! Don’t make me wait like you always do. Last time you forgot to give me fries, so don’t forget this time. I can’t believe how bad the service is here, and the food is terrible too! [Receives order] Hey, you forgot to give me a drink! Well, even if I didn’t ask, you should know that I want one.“
· Which communication style was this? What do you think the person thought or felt about taking your order? How did you feel about ordering and how you reacted to the food you received? 
Ordering Fast Food - Scenario 2: 
· “Excuse me, when you have a minute, can I order? I’d like a cheeseburger, no onions, and fries. [Receives order] Wait, this hamburger doesn’t have cheese, and it’s loaded with onions. I can’t eat this; the onions will make me sick. And I paid for the fries, but there aren’t any here. Never mind, don’t trouble yourself; I’ll just eat what you gave me. Have a good day.”    
· Which communication style was this? What do you think the person thought or felt about taking your order? How did you feel about ordering and how you reacted to the food you received? 
Ordering Fast Food -  Scenario 3: 
· “Hi, I’d like a cheeseburger, no onions, and fries, please. [Receives order] Excuse me, but there’s been a mistake: There is no cheese on my hamburger, and it has onions. Please exchange this for the type of hamburger I ordered. And it looks like someone forgot my order of fries. Thank you for taking care of the problem.”    
· Which communication style was this? What do you think the person thought or felt about taking your order? How did you feel about ordering and how you reacted to the food you received? 

Turn-and-Talk 									Scenarios
What are some other scenarios you could discuss with students?   
	
How would the discussing communication styles help students 
understand the importance of speaking up for their own needs?
Ingredients for Building Self-Advocacy Skills
1st Ingredient - Student awareness/understanding that they have challenges listening (and why)
· What is my hearing loss?
· How does my hearing loss affect me?
· Specific issues listening to speech
· Awareness of environmental challenges
· Specific listening challenges in school 
· specific challenges with LIFE-R listening situations 
· What is my hearing loss? Many available materials from manufacturers, etc. When? Why?
Type? Degree? What materials do you use?
· How does my hearing loss affect me? Specific issues listening to speech 
· Make finding out about functional listening a joint learning experience
1. Increase understanding of just how much background noise and distance affects precision listening (listening bubble / Functional Listening Evaluation)
2. Relate to ‘missing’ speech sounds (Auditory Discrimination Test - ADT)
3. Relate easy/hard listening to level of effort and resulting challenge keeping up in class
· Raise the student’s awareness: What does he already know? Do? Identify his level of knowledge on just how much is missed. 
· Identify Level of Awareness about the Classroom Acoustic Environment:                          Estimating Classroom Noise Effects (SSCHL website(; LIFE-R Before LIFE questions

2nd Ingredient - Recognizing the need to take responsibility to act toward or advocate for his listening needs
· Ideally starts at home at a very young age
· Integrate mention of ‘right to receive the same information as everyone else in the class’ into all discussions of listening ability
· Describe within the context of the responsibility everyone shares in communication
· Outgrowth discussion of assessment of self-advocacy skills
· Share the Rules of Conversation 


Self-Advocacy Needs and Steps to Build Self-Advocacy Skills                                                .

· 
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· Agree to pay attention to who is talking
· No one person does all the talking
· Participate in choosing and developing a topic
· Take turns in an orderly fashion
· Add information relevant to the topic
· Provide enough information to convey the message without being too ‘chatty’
· 
· After LIFE Questions – a measure of self awareness and self-advocacy 
1. What do you do to let your teacher know that you didn’t hear or understand what s/he said?
2. What do you do if it is too noisy in your classroom, making it hard for you to understand what your teacher says?
3. What do you do when a student’s voice is too quiet for you to understand during a class discussion?
4. What do you do when you can’t hear or understand what your friends are saying when you’re hanging out?
5. What are the things you do when you are trying to communicate and it’s noisy?
6. What would you do if your listening technology is not working?
· Teacher LIFE-R Checklist: Self-Advocacy and Instructional Access
· Only 8 questions; results in percent of total possible
· Provides a box to write the student’s IEP goals related to self-advocacy
· Response options: Most opportunities, Often, Sometimes, Rarely, NA/Not observed
· Teacher comment area RE: student advocating for self
· Useful to raise teacher awareness, as a baseline measure and to measure progress in student use of self-advocacy activities 

Turn-and-Talk 
What do you currently do to assess self-advocacy skills?
Do students who are ‘doing okay’ regularly identify when they miss information and advocate? How do you know?
What could you envision doing differently?

3rd Ingredient  - Education about strategies– 
· Independence with Technology
· Role as ‘Technology Specialist’ 
· Building communication repair skills 
· Developing self advocacy strategies
· Predicting challenges within the environment
· What do we mean by independence with technology? 
· Ability to put on amplification and do a quick ‘self-check’ to ensure it is working
· Growing involvement/responsibility in daily amplification monitoring activities
· Recognizing when a problem occurs with amplification and knowing what to do next
· Also independence in taking responsibility to act when the student realizes that information has been missed
SEAM for School Success: Student Expectations for Advocacy & Monitoring Listening and Hearing Technology 
· The SEAM expectations assume early identification, consistent amplification wear from infancy and supportive parent involvement in facilitating effective communication. 
· Age expectations should be adjusted as necessary due to lack of optimal audibility and/or early intervention services that include a focus on auditory independence.

Turn-and-Talk:  It is recognized that the SEAM may not be a perfect fit for every system
How could you use the SEAM expectations for technology monitoring and independence?
What will it take to achieve student skills at these developmental benchmarks?

Skill Building as ‘Technology Specialist’ 
· Various resources for teaching students about their technology – manufacturer info
· Learning goes hand-in-hand with increasing responsibility in daily monitoring - SEAM
· Ideally the student would inservice the teachers on how to use the FM equipment
· Student assumes the role to troubleshoots first when something isn’t working
· Use PPT presentations, video clips or photos with descriptions to support student independence with use and troubleshooting tasks
Turn-and-Talk What information would the student need to become the “Technology Specialist”?








4th Ingredient - Implementing strategies:
· Use After LIFE results, discuss advantages and disadvantages of strategies available
· Discuss what to expect in classroom when the student tries implementing a strategy
· Role play situations 
· Reflect how it worked & further coaching.
Prioritize classroom challenges 
· Break it down – have them describe in their own words, easy and challenging situations and what to do. PROBLEM SOLVE! Reframe situations. School and social looked at separately. Use After-LIFE choices to identify beneficial strategies. Use examples from game about Talker/Listener/Environment 
Talk about what may happen when they use communication repair or self-advocacy strategies 
· Starting to use strategies may be scary
· Role play situations when everything goes well and when it doesn’t go well
· Play “What’s the worst that can happen?”
· Practice language that could be used by the student if s/he is confronted by adults or peers
· Continually strengthen the student’s RIGHT to receive information and their RESPONSIBILITY to fix communication repairs 
Suggestions for increasing use in classroom 
· Build on student’s baseline skills and nurture their growth and expansion in the classroom setting  (role-playing, small group)
· Include self-advocacy in daily expectations (teacher awareness via Teacher LIFE-R)
· Present self-advocacy strategies as a menu of choices
· Approach as implementation in the classroom as Choose/Do/Reflect/Try Again
Step-by-Step Changes: What should you do first? 
· Use student’s most challenging LIFE-R situations. 
· For the next____ days I want to improve LIFE situation #___. 
· Student writes the challenge in own words. 
· Choose a time of day that the student will use the strategy (i.e., during math).
· The strategy I want to try is: ___. 
· I will know it helped if ___. 
· Try it.
· Result of trial:_____
· Try again


Suggested Sequence for Self-Advocacy Skill Attainment – refer to handout
Self-Advocacy Goals: Examples
	Skills 
	Objectives 

	Chooses own seat to
maximize visual and
auditory access 
	During a typical classroom activity, the student will seat himself to maximize his auditory and visual input in 4 out of 5 situations as measured by teacher observation. 

	Informs the speaker of the need to position himself optimally (no obstructions, face the student, in best light, etc.) 
	During a typical classroom activity, the student will request the speaker to position himself to maximize student auditory and visual input in 4 out of 5 situations as measured by teacher observation. 

	Gives the FM transmitter
to the speaker 
	During a transition to another classroom, the student will present the transmitter to
the next teacher in 5 out of 6 classes, 4 out of 5 days per week as measured by teacher recording. 



Becoming an Independent Communication Advocate Requires…. 
· Teaching of communication repair skills
· Identification of current listening challenges and strategies
· Specific teaching of self-advocacy strategies
· Self-esteem to believe that he/she has a right to the same information as other students
· Self-confidence, skill and resilience to navigate social situations


THANK YOU!
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