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» A 9 year old girl that you see has started to
‘forget’ her hearing aids. She is the only
student in her school with hearing devices.

» What do you think is going on with her in
terms of psychosocial development?

» What materials could you use to build self-
concept and help her deal with her feelings of

not fitting in?
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Chapter Four: Communication
Repair - SCRIPT

» SCRIPT = Student Communication Repair
Inventory & Practical Training

» Inventory to identify communication repair
skills in comparison to developmental trends

» Materials to build student knowledge of each
of the 13 communication repair skills

) Step by- step gwdance on develomg CR




Why focus on
Communication Repair? ﬁ

» Typical language tests used may not beunn

sensitive enough to detect differences in
pragmatic use of language specific to
communication repair strategies

» Children with hearing loss do not
spontaneously learn how to cope with
communication breakdowns at the same rate,
or in the same way, as individuals with
normal hearing

» 242-244 Overview of CR research
10-320 More in depth review of CR research




Will it really help?

» A study set up 7 small groups of 9-12 year
olds, each with 3 hearing children and 1
child with hearing loss

» 4 of the 7 children with hearing loss were
trained in communication breakdown
management

» RESULT: There were fewer communication
breakdowns for those who were trained

» They added effective addition strategies to
the frequently used strategy of repetition ,
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It’s a 2-way street

» Relatively unsophisticated language
learners are sensitive to feedback that their
messages are not understood

» They are able to adjust so they can
accommodate to be understood during
conversations

» Strategies used to provide clarification
change with age

» There is research for typical development/

repair responses to expressive

communlcatlon breakdown but NOT for
MeRir responses to receptive breakdowns
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How are CR strategies classified?

3 broad categories of verbal CR; also nonverbal CR

Each broad category has several strategies for a total
of 16 repair responses to expressive breakdowns
CEPETITION - no information is added to the original
utterance

REVISION - meaning of original utterance unchanged,;
form is altered

ADDITION - Simple - information is added to the
original utterance - Clarifying - specific information
added to define, clarify

NONVERBAL - student uses strategies other than
verbal

INAPPROPRIATE - student did not comply with
or clarification

AR R AN T
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Communication Repair for Students

Repetition
1. Slowly
2. Clearly
3. Louder

4. Key words

Addition
8. Simple addition
9. Dafine tarms

10. Background
context

Nonverbal
11. Sign/Spell
12. Show/Express
13. Write/Draw

Thirteen Tools in the
Communication Repair
Tool Kit!

Revision strategies are used for expressive
communication breakdowns only



Mom, can you say that more slowly please?

Repeat at a slower rate

Mom, can you say that again more clearly

Repeat spoken more clearly

)
please? e
Mom, did you say we were stopping for fast Emphasize key word(s) m
>
food? -]
Mom, | didn’t hear you — could you say that Repeat louder
again louder?
Did | hear you say food? Where can we stop for |Breakinto two sentences
food? (:E
Can we go to a restaurant for lunch? Fast food? |Different words, same >
meaning %
| would like to stop for fast food too. Different form (word order) m
Are we stopping for fast food now? Add just a little information >
(Simple Addition) o
It’s lunchtime and | am hungry. Define terms O
(Clarifying Addition) =
I’m hungry too. | like Burger King more than Add background context Ly,
McDonald’s. (Clarifying Addition) O

R B T~ Ty
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Student Communication Repair Inventory and Practical Training

The SCRIPT Pragram to Improve Communication Repair Skills

A, Learning about the 13 skills | can use when someone does not understand what | say.

The SCRIFT Inventory will be administered to obtain 3 bassline of the communication repair =kills 3

SCRIPT Inventory | lmriern i

The student will be exposed to the 13 communication repair skills until familiar with each =kill. This is an
introductory part of the program to build confidence and increaze “tools in the tool kit.” skill areaz

IS Step 1 shiould be targeted and this familiarization phaze should be brisf.

The teacher,/therapist will expose the student to repair strategies by modeling how to ask for

f th clarification of what the student has =3id.
O e 4| The student wil practice specific strategies when communication breakdowns are experienced from

miot understanding the teacher/therapist. Practice should be targeted to student kil needs.,

: ;C I 2 I P I 3 | The student will choose from all of the strategies to practice which strategies may be most successful

when communication breakdown is experienced from not understanding the teachertherapist.

B. Applying communication repair skills when | do not understand someone else.

B | the student and teacher/therapist will discuss different non-classroom situations in which

communication breakdown may oocur and role-play different communication repair strategies. Someof
the 13 strategies will be forused on and others dizcarded depending on the student’s hearing and
lamguags use,

The student and teacher/therapist will discuss different clasoroom situations inwhich comenunication
breakdown may oocur followed by role-playing these different communication repair strategies. The
student will lzarn to recognize the most useful strategies and gain practics in their use.

The teacher,/therapist will structure some tasksfor the student to do within the school that requires
communication with others. These school staff members will be aware of the purpose of providing the
student with practice on communication repair skills.

C. Assessing student use of communication repair strategies.

% | The clazsroom teacher will be asked to rate the student’s implementation of appropriate corversation
characteristics and use of communication repair and self-advocacy strategies [SAID Checklist can also be
used 3 a pretest prior to implementing the SCRIPT training program).

The student will actively imegrate use of communication repair and advocacy strategies per seff-report,
ob=ervation and periodic teacher rating.




SCRIPT - Student Communication Repair
Inventory & Practical Training

SCRIPT Inventory

» Obtains a baseline of the strategies that the
student already uses when communication
breakdowns occur.

» The baseline is used to guide the teacher in
what other strategies to familiarize the child

» Developmental Trends provide guidance on
specific skill building objectives




SCRIPT INVENTORY - OVERVIEW

» You and the student will be looking at set of 12
pictures. (barrier game or computer)

» The pictures included in the set are intentionally
similar and somewhat unclear to make it more
natural to have to ask for clarification.

» You will ask the student to choose one of the 12
pictures and describe it to you so you can locate
the same picture.

» You will ask the student ‘Huh’, ‘What’, ‘l don’t
understand’ when you are both looking at the set
of pictures.

» You need to obtain 3 communication repair
responses for each set of pictures you obtain data

12
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peers?

Opening the Door to Classroom Success: Addressing the Six Faces of Access
Morning Session

August 1,2012

Communication Repair

> Whatis C Repair?!
speakeris notunderstood by the listener.

vocab., etc

»

» g

breakdowns. Itis an integral part of the language acquisition process
change with age

» strategiesusedto provide dlarificati
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SCRIPT INVENTORY - What it looks like

» Mix it up to keep it motivating

» You will ask the student clarifying questions
for some of these picture sets and not others
in order to maintain motivation - the total
number of picture sets used is up to you.

» For five of the picture sets, you will ask the
student three questions to clarify what the
student said.

» There will be a total of 15 responses that you
will categorize into a communication repair
strategy type.

» The total SCRIPT Inventory score is based on
15 responses

WA

14
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SCRIPT INVENTORY - Instructions for Students (1)

» “I will show you some groups of pictures. |
want to know how clearly you can describe
just one of the pictures.

» Out of the 12 pictures, you will choose
whichever picture you want to. | am
interested in how well you can describe that
one picture to me. Do your best to describe
it clearly enough for me to identify which
picture it is.

» You are not allowed to identify the picture by
where it is (no pointing). You must use words

to describe what you see in the picture you

15



Pg 255

SCRIPT INVENTORY - Instructions for
Students (2)

» “This is also a test about what you do when
people can’t understand what you say. Think
about different times that someone has asked

vou “What?” It happens to everybody.

» For some of the pictures, | will be pretending
that | do not understand you. It is important
for you to answer like you would if anyone
who didn’t understand you asked a question
like “What?” There are different ways that
people can answer. | want to find out the
ways that you know.

| will be writing down some of what you say.”

16
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SCRIPT INVENTORY - Teacher Instructions

» To elicit communication repair, you will respond
to the student as if the description was not
clearly understood. For each test picture set
(group of 12 pictures), you will ask the student
to repeat what he said three times by saying:

- “Huh?” Write down the response to your “Huh?” in the
space provided on the response sheet.

- After the student has further described the picture, say
“What?” and write down that response.

- After the student has shared more, say “l don’t
understand” and write down that response.
» You can adjust the wording so that the student
stays motivated (e.g., "Pardon me?” “Excuse me?”

‘Hmmm?” “| still can’t get it.” “I still don’t
understand.”). However, three responses per test

are needed.

17
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SCRIPT INVENTORY - Scoring

» 1: Collecting Student Responses on the SCRIPT
Inventory Response Sheet

» While administering the SCRIPT Inventory you
can choose to do one of the following:

» Make an audio recording of how the student
responds to each of your questions (“"Huh?”
“What?” “| don’t understand”).

» Write the student’s response down verbatim in
the spaces provided on the sheet.

» Listen carefully and then select the category of
repair strategy the student’s response best fits

19



SCRIPT INVENTORY - Scoring for Teachers

» 2: Completing the SCRIPT Inventory Response
Sheet

» After eliciting responses to the question, circle
the communication repair strategy number
that best represents the student’s response.

» For example, if the student responses to your
“‘Huh?” by simply repeating the same words at
a slower rate, you would circle response
category “1.”

» You can mark multiple response types for each
question, but you select only one type of
repair strategy for scoring each of the 15

questions you ask the student.

20



Practice
scoring (1)

Student: A duck on a skateboard and a green ball.
You: Huh?

Student: There’s a duck on a skateboard. A green ball
too.

You: What?

Student: | see a duck on a skateboard with a green
baseball.

You: | don’t understand.

Student: There’s a red skateboard with a duck on it.
There’s also a green baseball and an orange
football. Another ball with a map-thing on it too.

.

21



Practice
scoring

Student: A duck on a skateboard and a green ball.

You: Huh?

Student: There’s a duck on a skateboard. A green ball
too.#2 - clear repeiition and #5 - two sentences

You: What?

Student: | see a duck on a skateboard with a green
baseball.

You: | don’t understand. #3 - «rnonasize ey word

Student: There’s a red skateboard with a duck on
it.(#7 alters form) There’s also a green baseball and

n orange football. Another ball with a map-thing
#10 - adds background, more features

22
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Picture1: C 1.5

Huh? There’s a duck on a skateboard. A green ball too.

What? | see a duck on a skateboard with a green baseball.

| don't understand. There's a red skateboard with a duck on it. There's also a
green baseball, orange football... ball with map thing on it too.

Circle Repair Skills Used
1234(35678910111213141516

12345678 910111213141516
12345678 910111213141516

Recording responses

23
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SCRIPT INVENTORY - Scoring for Teachers

» STEP 4: Scoring Results as Percentage of Total
Responses

» Use the Percentage Calculation Table at the
bottom of the SCRIPT Inventory Response
Summary to identify the percentage of each
communication repair skill type.

Total for

Categories of Communication Repair Strategies section Percentage of
responses

REPETITION — no information is added to the original utterance

REVISION — meaning of original utterance unchanged; form is
altered

ADDITION — Simple - information is added to the original utterance
ADDITION - Clarifying — specific information added to define, clarify
INAPPROPRIATE — student did not comply with request for

clarification
NONVERBAL - student uses strategies other than verbal

R




Pg 260
Percentage Use of Strategy Types by Age when CHILD

is not understood
Repetition 1 Revision " Simple Addition m Clarifying Addition " Inappropriate

15 : ﬁ
35 0 26
L2 34
0
8 13
: .
12
18
57 56
>0 43
28
7 9 8 to 11 ‘

Age  Developmental Trends ‘
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SCRIPT INVENTORY - Scoring

» STEP 5: Using the_SCRIPT Inventory Scoring
Interpretation

» Record the total for each of the 5 categories of
communication repair strategies, along with their
corresponding percentages.

» Using the Percentage Use of Strategy Type by Age
graph, compare the student’s percentage of responses
to the percentages represented by the age level
closest to the student’s age in order to approximate
strength and weakness in strategies used.

o If an age 9 student scored 20% in Simple Addition, it
would be less than the expected 34%. If the student was
age 5, then 20% would appear to be developmentally
appropriate.

» The developmental trends should be used as a general

guideline of developmental advancement of skills as

the data that supports this chart are too few for
sisg_ demarcations of normal/delayed development.

27



Scoring & Comparison to Developmental Trends
(example for Abe, age 9)

Pg 260

Total for Percentage of
. L. . . section responses
Categories of Communication Repair Strategies

REPETITION — no information is added to the original utterance

& 2 44%
REVISION — meaning of original utterance unchanged; form is altered 3 14%
ADDITION - Simple - information is added to the original utterance 4 19%

0,

ADDITION - Clarifying — specific information added to define, clarify 5 5% 30%
INAPPROPRIATE - student did not comply with request for clarification 1 12%
NONVERBAL - student uses strategies other than verbal 0 6%

35 0 26
19

g 8 13

5

3

34
12

18
43

28

9 8to11

28



Turn-and-Talk

1. How do you currently gather information on
student’s communication repair strategies?

2. What skills do you think it would be
appropriate for Abe to develop?
20

15 | ﬁ

35 0 26
19 34
g 8 13

12

18
56

43
28

/ 9 8to11 29



SCRIPT Program
SCRIPT Inventory is Step 1
Familiarization with strategies is Step 2

Student Communication Repair Inventory and Practical Training
The SCRIPT Program to Improve Communication Repair Skills

A. Learning about the 13 skills | can use when someone does not understand what | say.

The SCRIPT Inventory will be administered to obtain a bazeline of the communication repair =kills a
student uses when asked to clarify what he s3id.

introductory part of the prozgram to build confidence and increase “tools in the tool kit.™ skill
chould be targeted and this familiarization phaze should be brief.
\

3 | the teacher/therapist will expose the student to repair strategies by modeing how to ask for
clarification of what the student has said.

| The student will practice specific strategies when communication break downs are experienced from
not understanding the teacher ftherapist. Practice should be targeted to student skill nesds.

5

The student will choose from all of the strategies to practice which strategies may be most suooessTul
when communication breakdown is experienced from not understanding the teacher/therapist.




How do you know when a communication breakdown has happened? Pg 2067

“Get set”

activity. What
Think about it... does the

| know (or think) that other people have not understood what | said when: St u d e n t al re ad y

know?

Bring
subconscious
| | knowledge to
| can tell | have not understood something that was said when: | the Su rface

-what | know
-how it feels

Everyone experiences communication breakdown. When breakdown happens it can feel like: W h at I d i d

-homework

HOMEWORK: Pay attention to times when communication breakdown happens. Be prepared
to tell about the times (1) when you thought someone else didn't understand you, (2) when
you didn't understand someone, (3) how it felt, and (4) what you did to repair the breakdowns

(if anything). 31




Pg 270-278

Familiarization .
» All materials have the same format £y
- Define the strategy group vy o

- Define each of the individual strategies
- If someone does not understand what the student says

- If the student does not understand what someone else
says
- Summarize the overall strategy

» All have the same examples
» All have practice items set up in the same way

» This allows the teacher to quickly go to the
strategies the student is missing - be strategic

» Again, it is NOT intended that this phase be
2Ry {ime consuming

32



ADDITION STRATEGIES

Simple

Background

Addition context

Aidition strategies: Add information or meaming to wist was ariginally ssid. Define words or conospts
in wiet was s2id OF provide beckpround information in addition to wiet wes argginelly sid.

If som=ane do=s not understand what YOU say, use thess sddition strategies:

* fdd = wand or & bit of informetion along with wivst you ariginadly ssid.
a TR waey pou e el poal pamcieg” ecd afficg a wonf may mals your moaags oo T wefoataed
a xow xome il plowing i WG Aok -3 ) row some Sl plloping o Bt niife o WA Aok
= Define wiat you mesnt when you said part of your messsme.
a  Naylc you wos miavefmicod Bossar cec wendl or coeopd win minac for 1omie monce.
a  { zow some e oy i BT Bk -3 Jeaps ke wore ploing on Bhe ahile witar ¢ wen T paad MATTT Park
oy,
* Praovide some bacipround information o wihet you s=id to help explsin your messsEe.
a  Naylc you wos miavefmicod Bossar cec wendl or coeopd win minac for 1omie monce.
a i row mome il plowing WG Aok ¥ oo kmow WirghtT ok, o She WovSh pov? off Bt 7 nowe mome
cifidre playing Shoe Eeday.

If YU do mot understand what someons slse says, use thess addition strategies:
* A the persan o sy it agsin with mare informetian.
a v e ¢ ol T qorl ool witaT yoor soid, Coold yoo BN me move ool 77
®  [f'you heand part ofwiet weas said then includs it in your nequest far mane informatian.
a  Jo yoo mont WiTghI Favk i Brhe WovSt oo off S o BRI Povk i B SooStF e Bt oo plownng
Imxctal o wor Broy o7 Bte ploygoond on Bre shife and mwiaga

If you =dd new information to what you heard or ssid, you are using =n sddition strategy.

W po TRt o Swer” e cttar peaces wl caoaly ot e we e oo ata B Wea s pou s aoa
et T

ot

willl ke wh axecy youw maaad med as pouw Bodh wll pedenteed amch cttar

Sample

Addition

Pg 274-275

PRACTICE EACH ADDITION STRATEGY

Background BAddition
context Strategies

Addition strategies: £dd information or mesning to wiet was ariginelly szid. Define wards or conosgts
in wiet ws szid OF provide bediground informedion in addition to wiet wes onginelly szid.

Exg—le —aEge

Somacas umd o Ao pow med
[P B PR T T

Tow xmd i and a oftar panca
FET PR IOt F 1T Sy

Bozoaz me, e pe. mlens
idl mc wito: ®c rincom
ad

‘m rarg I fied my 2ocoul
iy Bomowede. Wlat S
ol look likc?

Teoz iz imsiall pamz o
ooty Peck. 0o | e a2

B med %!

would likc & dtooolaic wwd
ek gleme

Tom ic page 233 1 your
s=glia Bazk

“m leekimg ter a Blagk minee.
Hez o o= 617

“ezlmata Breewe dog 4z Fm
aret ozl = ezl ame
Eim?

AL, TR T i
Ewez n umBrdla or Eocd?

‘m gmimg camEieg P
weedkeeed ol B Matoeal

fomal

fidl il —Edp, I'm grieg o Bc
anzk]
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Pg 280

Practical Training - Phase 1

Modeling Listener Repair Strategies:
The Concept:

The basics:

Tell the student that » The teacher says a
you will be 7] sentence or two
pretending that you
don’t clearly » The student repeats
understand what " the sentence
s/he says.

You will be showing » The teacher models a

him how people can —
respond when they
don’t understand.

repair strategy.

34



Pg 280-281

Modeling CR Strategies

» Make the point that the student already
knows some CR strategies (results of
SCRIPT Inventory)

» Before you can teach someone how to repair
something, there has to be something broken
first.

» Start with strategies that the student has
already shown that he can use.

» Approach this as a game since the student’s
failure at repeating is the starting place for
developing communication repair skills.
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Pg 286-288

Example for Pre-K and Early

LA
Elementary RS
Example Story: The Three Bunnies Y

Chart story: Basic technique for focusing on new
vocabulary and comprehension of language forms.

Early readers: teacher reads a line and then covers it up
when it is the student’s turn to repeat.

Non-readers: story and picture cues remain visible

Any appropriate grade/ability-level materials can be used.
» Reinforce materials used in class
» Enrichment or vocabulary building materials

» Informal story or series of sentences based on toys or
materials available at the moment
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Modeling strategies

» You can choose to model one type of
strategy. OR-

» It may be most natural to respond using a
number of the strategies, based on the errors
made by the student.

» Example provided for The Three Bunnies has
2-3 examples of repair strategies that could
be modeled.

» Spend most of your time providing examples
of strategies in areas that the student does
not already use and that are most useful (i.e.

Thesbion strategies)
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Choose a strategy and
practice phase 1 pg2s6.288

The Three Little Bunnies

®

Once upon a time
e A

three little bunnies lived with their mother. * =

&}

When they were all grown up their mother said

o
I'm sorry hoys, you are now all grown up and have to find your own homes.

The bunnies left home. Each had a big carrot for their journey. ﬁﬁ %

The first bunny was lazy. Grass was everywhere so he made a house of grass. -

My

The second bunny was crafty. He made his house by weaving together sticks.

The third bunny was not lazy or crafty. He wanted to be safe from danger. E

He knew he would be living all alone. Mo mother or brothers to help if there was danger.

.
L
S
]

He thought and thought. Finally, he dug a hole to hide in for his home. m

The first bunny was snug and happy in his house made of grass. BT

Repeat at a slower rate

Repeat spoken more clearly

Emphasize key word(s)

Repeat louder

1Vid3d

Break into two sentences

~ -
~ -
~ -
~ -
~ -

Different words, same

-
~
-
= ~

meaning

~
-
- So

Diffe rent form (word order) ™

-
-
-
-

\

7

AY

’

\

7/

\

7

AY

\

Add just a little information
(Simple Addition)

Define terms

(Clarifying Addition)

Add background context
(Clarifying Addition)

O4dNI AdY (WY0d43IONVYHD




The Three Little Bunnies

@

Once upon a time

three little bunnies lived with their mother. * I
&}

When they were all grown up their mother said

I'm sorry hoys, you are now all grown up and have to find your own homes. ﬂ

oL L
The bunnies left home. Each had a big carrot for their journey.

The first bunny was lary. Grass was everywhere so he made a house of grass.

Sl

o

The second bunny was crafty. He made his house by weaving together sticks.

The third bunny was not lazy or crafty. He wanted to be safe from danger. -

He knew he would be living all alone. Mo mother or brothers to help if there was danger.

zﬁr}’“

He thought and thought. Finally, he dug a hole to hide in for his home. "-‘-/1/

The first bunny was snug and happy in his house made of grass.

Pg 286-288

The Three Little Bunnies

Once upon a time three little
bunnies lived with their mother.
Could you say that again
please? Three what lived with
their mother? Excuse me, did
you say they were big

or little?

When they were all grown up
their mother said

Could you say that more slowly
please? Did you say the bunnies
were now grown up?

I’m sorry boys, you are now all
grown up and have to find your
own homes.

What did they have to do
because they are all grown up
now? I’'m sorry, the bunnies
need to find what?
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Pg 289

Phase 2of Training

» In Phase 1 the teacher was modeling how to
respond with repair strategies

» In Phase 2the teacher will start to shape the
student’s use of repair strategies

» Phase 2 works on identifying what ‘broke
down’ in communication (raising awareness)

» Phase 2 also develops CR skills to address
breakdowns

» Again, be clear that in order to teach
someone how to repair something, it must
be broken first.




Phase 2 provides opportunities to target
awareness & problem solving skills

When the student misses repeating what was said
the teacher/therapist should say something like:

» | heard you say X. Where in this sentence do you
think something is missing or does not sound
right?

» Does what | said make sense without that part?
What do you think the sentence | said means?

» In order to really understand, do you think you
need to get more information? (Develop problem
solving “does this make sense” skills, use of
context, redundancy of language, use of world

gowledge, etc.).
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Primary task is to practice CR skills

When the student misses repeating wk.\\\‘v as
said the teacher should say somet’ o% iike:

» “Let’s use the COMMUNIC C). repair
strategy. How could you u5f\$ ., repair the

breakdown?” &‘3‘

» “Let’s try this again.” % @’_at the sentence
and encourage the 6\ .ant to use the
communication CV.r strategy).

» Be strategic "\(\O)A.ategies to work
on most \OFY chis stage you are still

N ) .
prowd'OQﬁ <amples of all strategies




» Any text can be
used

» Good time to
reinforce content
area vocabulary
and concepts

» Sid & the Lucky
Fish was provided
for practice - it
serves to empower
students about
how okay it is to
be different

Phase 2 Pg 290

Sid and the Lucky Fish

Once upon a time a penguin was walking on an iceberg. His name was Sid. All penguins
have orange feetwith three toes. But nat Sid, Sid's feet were red. And one foot only
had two toes!

Other penguin girls and boys thought Sidwas just as fun to play with as any penguin child. Sid could
still runand slide on his belly just fine but he felt different because of his feet. Sometimes the other
penguin girls and boys asked about Sid's feet. They were curious. All other penguins looked just the
same, but not Sid.

Sid felt lonely and sad sometimes. He went for walks on the iceberg. With every step he saw his red
feetand only five toes. Sidliked to kick ice cubes when he walked. One day he kicked an ice cube

really hard. It bounced to the side of the iceberg and landed right on top of a blue fish. The fish was
justlying on the ice. One eye was locking up at the sky. S5id went over and bent down and locked at
the blue fish. And then he jumped!

The fish mowved his eye to look at Sid. The fish said "Hi. I'm Fred.” Sidsaid,
“Hi. I'm 5id. What are you doing on the ice instead of in the water? Fred
said, "I'm a special fish. I'm different because | can be out of the water for a
little bit. The other fishthink I'm very lucky. | tell them all about the sky.” 5id thought about being
special. Then he thought about his red feet and only five toes. Sid said, "All penguins look the same.
I'm different. | have red feetand only five toes.” Fred said, "Then you are special too! Out of everyone

one else, you getto be unigue. That means being one of a kind. Everyone else is ordinary. YOU are
extracrdinary. |s there anything you can't do that other penguins can?”

Sid thought and thought. Then he smiled and said, “Not if | reallywant to! Red feet don't make any
difference. Twotoes instead of three toes does make it a little harder, especiallyif itis slippery.” Fred
said, "What do you do ifit's slippery? Sidsaid, "l try to not go to slippery spots! Sometimes everyone
has to go to a slippery spot 50 | need to go too. Sometimes | just goslower. Sometimes | slip a bit and
askfor help. When my friends and the adult penguins stick out a flipper, | can get over the slippery
spots. | know they would rather help me than to see me fall on my beak.”

Fred said, “Being able to help you makes your friends feel special too.” Sidsaid, “So 1 am
extracrdinary and | can help other pecple feel special?” Fred said, "Yes. We are both unigue and

lucky!™

Then Fred waved his finand slipped into the water. 5id walked back to play with the other penguin
children knowing that he was extraordinary. In a crowd of penguins, itwas ckay to be a little
different!
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Pg 284

Phase 3- Random CR Practice

The teacher
intentionally
mispronounces
words to cause a
communication
breakdown

» Short phase to force
use of CR strategies

» Can use the
Communication
Repair Skill Wheael
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Phase 3 Pg 292-293
» Teacher reads a

Crystal and the First Day of Camp sen te nce
(Crusta/Crystal) didn't want to go to Camp Soggybug.
. e » Student uses a

She was (eck/6) years old.
CR strategy to

Crystal had bright red (hear/hair) and
(fruklez/freckles).

She was (mussing/missing) her two (froat/front) .
(teth/teeth) and she sometimes (wustled/whistled) re p al r W h at Wa S
when she talked.

She didn’t like (bluds/bugs). n Ot h eard

She didn’t (luck/like) (froogs/frogs). C I early

The Camp had old kids there too, up to (idge/age) (thortune/thirteen).

The (thut/thought) of swimming with a bunch of '.p 3 G OO d t | m e tO

(fick/fish)in a (lack/lake) scared her. . . .
She also wouldn't be able to use her (hadding/hearing) (ids/aids) while p ract | Ce u S | n g

she was swimming and that scared her.

And she didn’t know anyone going to Camp Soggybug. con te Xt tO
She was sad and anxious during the (trap/trip) to Camp Soggybug. Her .
mom and dad said it would be a good experience. g u e S S m e a NN g

They arrived at Camp and saw (keds/kids) everywhere. They were going

% in and out of brown cabins with different colored (borgs/doors). 2 Re | n fo rc e m O St
Crystal grabbed her (slipping/sleeping) (bug/bag) and went into a
useful CR

cabin with a (boo/blue) door.
An older girl was there who was going to be the counselor for all of the .
{erills/girls) in Crystal’s (caddib/cabin). St rate g I e S
Crystal felt shy and (scrad/scared). And then all of a sudden 9&‘ ( - )
she felt (hippy/happy)! 4 ad d It I O n
There, peeking under her counselor’s pigtails were two green
(hooping/hearing) (ibs/aids) with bright pink earmolds! 45




Pg 294-302

Phase 4 Role Playing Scenarios

You are in a fast food restaurant
and it is very busy. Many people
are standing in line to order
food and it is noisy. It is your
turn to order. You want a
hamburger, fries and a
strawberry milkshake. The
person taking your order asks
you a question about what you

want, but you only understand " -
part of what he says. No one |

you know is next to you to help m} .
you. Sy .

Phase 4. Community Scenarios
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Phase 5- Introducing CR
use at School - Role-Plays

» Now that the student is familiar with CR F=Tj{ =
strategies and has had practice with them,  pg303-306
they begin to be applied to school situations

» Talk about :

= -
e s e

> why it is important to use CR strategies

- When you know you missed something, ask
yourself these questions

- If the teacher is ready to start and you still don’t
know, what can you say or do

> This is also a time to start introducing self-
advocacy activities
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Pg 283

Phase 6- Practicing in Real
Situations

» Practice with the teacher is integrated into
other 1:1 teaching tasks

» Add noise, use unknown/unfamiliar vocabulary
» Turn away from student in mid-sentence or walk
across the room

» Reinforce the student’s use of communication
repair strategies when you are working with
him/her - expect him to repair!

» CR strategies should be practiced and reinforced

intermittently until the student demonstrates

comfort with consistently implementing CR
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Phase 6- Structured Practice
in the Real World

Real world communication activities can be role—
played with the teacher/therapist prior to the
student doing the activity.

Suggested activities are:

» Integrate communication repair opportunities
into work with small groups of students
(chatting during lunch period, cooperative small
group work).

» Game playing (i.e., Go Fish) with peers

» The student will go ask the office assistant for
an office supply (i.e., a blank envelope).

ne student will ask the educational audiologist

F SpameeRatteries, etc.
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Pg 283

Phase 7 - Teacher Assessment

» SAID; results of your classroom observations

» Informal Inventory of Independence & Self-
Advocacy; After LIFE questions from LIFE-R

Phase 8 - Active Integration

» 307 - Self assessment
» 262 - discuss results of SAID

» 399 - Hearing and Listening Your Best are
YOUR Responsibility; also Student LIFE-R

50



Pg 262
Phase 7: Teacher Assessment

Student: Diate: Teacher/Therapist:
S AI D C h kI : t STUDENT ADVOCACY & INDEPENDENCE DEVELOPMENT
ec IS (SAID) Teacher Checklist
u [ Use this checklist to monitor howwell the studentintegrates important seH-adwocacy. independence activities, and communication
> C O m m u n I Cat I O n S tyl e rapair into their daily school life. 3alact the type of responsas you hawe obsarved the studant to use or you think that the studant is
miast likely to use.
SELF-ADVOCACY COMMUNICATION 5TYLE
[
} EX e Ctat I O n S fo r PASSIVE [P): waits for others to notice BEGRESSIVE [G): can become sullen, ASSERTIVE (5): recognizes that he has
zds help; tends ta nod and angry or belligerent when does not the right to express needs; raises hand
L] L] i ifhe do=s not understand; wnderstand, blaming others for his aratharwise lets t2acher knowwhean he
I n e e n d e n C e WI t h timid: owersansitive to what misundarstanding: can be insansitive to has not undarstood: presants
p athers think; may offer little during the feelings of others including being reasgnable and specific requestsina
[} conwersatisns; too concarned with being bossy during conwersations with peers; pleasant tane of woice: assumes thata
liked by others; accepts fault for may be demanding or very gutgoing in misunderstanding is a shared or mutual
h e a r I n g te C h n O I O g y misundarstanding and may then feel an att=mipt to contral the situation. respansibility; takes turns and holds up
bad about himseI. own =nd of a conwersation.
- = Observed NA® or
» Communication st e e o |
{wou may choose more than one respanse] Pascive [P], Aggressive [G], Bssartive [5] suspected | Observed
- 1.does not hear all of 2 homework assignment F&GS & MO
re pal r 2.is warking in a small group with others when it is noisy and difficult for him to understand PGS M& MO
3. has ‘motten last’ due to newwocabulary during werbal instruction or in written mat=rials PGS N& MO
= ’ 4.is experiencing problems with his hearing technalogy not functioning F&GS & MO
Ra I S e S te ac h e r S 5.is conversing with a friend in 2 quist anvircnment {typical communication style] PGS N& MO
8. is conwversing with another student when it is noisy. such as during class transition times PGS N& MO
7.is not understood and he is asked to repeat or clarify F&GS & MO
aWa re n e S S 0 S t u e n t 8. do=s not understand single or multistap directions whan class starts begins working indapandantly PGS N& MO
4. has difficulty understanding the presentarin the suditarium or over the intercom PGS N& MO
10. does notunderstand the need to bring an important paper/money from home {due to mishearing) | P G 5 & MO
n e e S a n 11 does not hearinformation providad by anothar student during class discussion PGS N& MO
. 12.is caught off guard after called upon to answera question and it is clear that he is ‘lost” PGS M& MO
expe ctations noEpENDENT FunCTION
Indicators of Independent Function HASHat Rar= Occasional | Consistent
Observed
Ca n b e u S e d aS a 1. Using amplification daily {persenal devics, FM) [1 1 2 3
2. Charging FM, monitaring hearing aid function 0 1 Z 3
3. Promptly reporting issues with hearing tachnology 0 1 2 3
p rete St an d po St_te St 4. 5=lecting own seating |classroom, gym, auditorium) for best hearing 0 1 2 3
5. Inde=pendeantly clasing daor ar asking that 2 noisa source be stapped 0 1 2 3
§. Asking for clarification of assignments if needad a0 1 z 3
at start and end of e —
Category Examples Mever Rare Occasionally Sometimes Often
Bekes for repetition Can you say that azain more shwly pleasa? [ 1 2 3 4
Bk for clarification by Can you say the pasze azain pleasa?
using key words in the Where are we in the math baok? a0 1 2 3 4
request Is it the odd problems on page 387
Secks help nonverbally Uses some sort of signal that he didn’t 0 1 2 3 4
understand that you two haws geread on
ooks confused and hopes you notice 0 1 2 3 4
‘Wirites you @ note 0 1 2 3 4
“Ni&= non-applicable, the situation does not happen in dass for you to possibly observe. Karen L. Andersan, PhD 2011




INDEPEMDENT FUNCTION

Indicators of Independent Function NAfNot | Rare Occasional | Consistent
Observed
1. Using amplification daily (personal device, FM) 0 1 2 3
2. Charging FM, moniboring hearing aid function 0 1 2 3
3. Promptly reporting issues with hearing technology (4] 1 2 3
4. Selecting own seating (classroom, gym, auditorium) for best hearing (4] 1 2 3
5. Independently closing door or asking that a noise source be stopped (4] 1 2 3
6. Azking for clarification of assignments if needed (4] 1 2 3

COMMUMNICATION REPAIR

Category Examples Mever Rare Occasionally Sometimes Often
Asks for repetition Can you =3y that again more slowly please? 0 1 2 3 4
Asks for clarification by Canyou s3y the page again pleass?
using key words in the Where are we in the math book? 0 1 2 3 4
request I5 it the odd problems on page 387
Seeks help nonverbally Uses some sort of signal that he didn't 0 1 2 3 4
understand that you two have agreed on
Looks confused and hopes you notice 0 1 2 3 4
Writes you 3 note 0 1 2 3 4

Sets the stage for teacher to recognize a
student’s needs in communication style,
and expectations for independence with
technology and self-advocacy activities.
B g




y
Turn-and-Talk: A “\

» How many students on your caseload have IEP
goals related to CR skill development?

» What do you do now to teach students CR
strategies?

» What do you think you may do differently?
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Page 390

Chapter 6: Self-Advocacy

» The National Consortium of Interpreter Education
Centers surveyed 2,047 adults over the age of 18
who use sign language and interpreting services
across every state in America. Only 24. 1% of the

survey participants advocated for themselves.
Reasons why:

- Advocating for myself is either a waste of my time,
or it takes too much of my time

- It won’t make a difference if | advocate for myself
- I’'m afraid to say anything
- [t’s not my responsibility
Mainstreamed programs tend to “take care” of DHH
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SEAM for School Success:

Student Expectations for Advocacy &
Monitoring Listening and Hearing Technology

What SHOULD we expect RE: independence?

» The following expectations assume early
identification of hearing loss, consistent
amplification wear from infancy and
supportive parent involvement in facilitating
effective communication.

» Age expectations should be adjusted as
necessary due to lack of optimal audibility
and/or early intervention services that include
a focus on auditory independence. |




SEAM for School Success = a skill hierarchy)
Prior to School Entry

Expected participation and/or skill to be Prior

consistently performed scﬁ?ml
entry

Wears hearing aid(s) or cochlear implant (Cl) processor(s) full time. X

Does self-test (baa baa, mmm mmm), listening to each device after it has been tumed X

on.

Inserts (or attempts) earmolds and puts on hearing aid(s) or cochlear implant X

processor(s)

Recognizes that he needs to ask adult before device(s) are removed. X

Knows that he is expected to report all issues with device(s). X




SEAM for School Success = a skill hierarchy)
By end of Kindergarten

Extra batteries brought to school and kept in a known location.

Participates in daily functional monitoring of device(s) with adult (battery check, visual
inspection, listening check by normal hearing person, Ling™ sound listening check).

Student performs visual inspection of device(s) independently.

Student responsible for daily charging, proper use and careful handling of FM
equipment.

Student requests use of the FM microphone by peers during group or social activities.

Student reminds teacher to use FM transmitter as appropriate.




SEAM for School Success = a skill hierarchy)
By end of Grade 4

Student actively uses communication repair strategies in the classroom and socially.

Student listens to self for Ling sounds daily.

Student will use a Dri-Aid kit if moisture accumulates in earmold tubing.

Student responsible for delivering the FM transmitter to teachers and advocating for use.

Adult monitors devices every 2 weeks, Ling sound check with classmate 2 days per week.




SEAM for School Success = a skill hierarchy)
By end of Grade 5

Student will use a Dr-Aid kit if moisture accumulates in earmold tubing.

Student responsible for delivering the FM transmitter to teachers and advocating for use.

@ | Adult monitors devices every month, Ling sound check with classmate 2 days per week.

Middle School & High School
Adult monitors devices every 3 months, including Ling sound check.

Student is responsible for promptly reporting technology problems, such as calling the
audiologist directly.

ANY goals can be adjusted, eliminated, reworded, etc.




Student Grade ___ School Weekof Pg 399-401

| brought my hearing aids @ =0 @:x

or Cl to school today: ; M T W Th F

| put my hearing aids or Cl » 23 @ =0 @: X I I

on by myself today: @@ gjb M TW Th F Chlld frlendly

monitoring
| said mm baba chch after 2) ',;'A"ﬂfﬂ:"ﬂ @ =0 @:x
| put each one on: 1.§J L—th MTW Th F tOOIS need tO

When | looked at my aids — N - @ @ be avallable
or €I carefully | didn't see J ol A @ =0 &l=x
J

problems: MTW Th E

When | checked that —~ W -
my batteries were good - p - @ @ =0 @: X
today: I @

| did OK on the Ling
sound check today (FAR):

| did OK on the Ling
sound check today

(CLOSE): |  5h, N, ) —
. | put my FM in the charger
Age approprlate at the end of school: ﬁ? Q{;.’
tools for older et o o ol KX
Students too should be hearing: ﬂ‘t - '

| have extra batteries
at school today:




Pg 402-406

Obtaining the Student View of
Challenging Classroom Listening

» Listening Inventory For Education - REVISED!

» Self-report for students in Grade 3+

» Before LIFE questions

» LIFE questions about school listening situations
» After LIFE questions

STUDENT
L.I.F.E.




Identify Level of Awareness about the
Classroom Acoustic Environment

Listening Inventory for Eaucation

Before-Life Questions

2. What noises do you hear in the classroom?

3. How well do you hear your teacher from your seat?

4. Where Is your teacher when teaching?

5. How do you know when you did not hear completely?
6. How do you feel about listening with hearing aids?



Teacher talking in
front of room
Teacher talking with
back turned

Teacher talking while
moving

Student answer during
discussion (FM mic?)
Understanding
directions (given 1-2)
Other students making
noise

Noise outside of room
Multimedia

2.

3.

6.

/.
8.

9. Listening in fan noise

Listening Inventory For Education-Revised (L.I.F.E.-R.)
Student Appralsal of Listening Difflculty

By Karen L. Anderson, PhD, Joseph J. Smaldino, PhD, & Carrie Spangler, AuD

Namea

Teacher school

Grade ____ Date(s) completed

[ Hearing &id [JCluser Type of Classroom Hearing Technology

Tial period Mo [OYes Length

Responses consider performance  [Jwith [ without FM system in we

Instructions: Circle the response that best describes your level of listening difficulty in each of the situations.

L.L.LEE Classroom Listening Situations El
HEE
[=]
Fla|g|E|E
Questions Brief description E ﬁ El= 2
g
= | = E ; -it
1. The teacher is talking in front of the dass. The kids are quiet. 1. Teacher talking
Bveryone is watching and listening to the teacher. How well can you in front of room | 75|20
hear and understand the words the teacher is saying?
2. The teacher is talking, but has his back to you as shewrites on 2. Teacher talking
the board or faees another student. You cannot see the teacher’s face, | with back turmed wl7lslz2lo
Henwe weell can you hear and understand the words the teacher is saying
when you can't see his face?
3. The teacher is talking. She is also walking and moving around the | 3. Teacher talking
room. How well can you hear and understand the words the teacher is | while moving | 75|20
saying if you can't see her face and she is across the room?
4. Sometimes teachers ask questions during a lesson. One kid indass | 4. Student
who sits across the room from you is answering a question. How well | ansavering during
can you hear and understand the words the student is saying? discussion 7 sf2f0
+f Typdcal conditian: [ Witth FM ke used by student T Withourt FM mic
L. The teacher is explaining how you are supposed to do an 5. Understanding
assignment She gives directions only one or two times. Howwell can directions (75|20
you hear the words and understand what the teacher wants you to do?
E. The teacher is talking. Some kids are making noise at their seats. &, Other students
They may be trying to find papers, dropping pencils, whispering or making noise wl 7lslzlo
maowing their feet. How well can you hear and understand the words
the teacher is saying as the kids make noise?
7. The teacher is talkimg. You hear noiss outside of the class. k could | 7. Moise outside of
be kids in the hallway, the playground outside, voices next door, cars or | the dassroom wl7lslzlo
airplanes. How well can you hear and understand words the teacher is
saying?
8. Breryone is looking at the computer, TV or video scresn. The 8. Multimedia
teacher is showing avideo or you are listening to something shown (viden, compurter) wl7lslzlo
on the computer screan. How well can you hear and understand the
words said while you are watching the screen?
9. The teacher is talking to the dass. The teacher is using a projector | 9. Listening with
that is making noise OR air is blowing from the heaterfcooler in your | fan noise on wl 7lsl2la
dasroom. How well can you hear and understand the words the
teacher is saying when there is a fan-type of noise at the same time?
10. One teacher is talking in fromt of the dass. Another teacher is 10, Simultaneous
talking to a small group of students at the same time. How well can large and small w7520
you hear and understand the words the teacher in the frontis saying? | group

Sum of Items 1-10 {100 Posslbla)

CLASSROOM SITUATION LISTENING SCORE

Date:

Pretest ___ Post-test

Diater

© 2011 by Karen L. Andersan, PhD, Joseph ). Smalding, PRD, & Carrle Spanglar, AuD
Refar towww. kandersonaudoansulting.com for Instructien Manual




11. The kids are all working in small groups. Each group is talking and

1. Cooperative

mowving papers. How well can you hear and understand the words the | small group
students in your group are saying? l=arning

12. Your class stops to listen to school announcements. Sometimes kids | 12

are making noise during the announcements. How well can you hear | Announcements

and understand all of the announcemeants whean thera is some noisa?

13. There is a school meeting or assembly. Many classes of kids are

12, Listening in a

stting together The kids are listening to a teacher. The teacher is large room.
talking without a microphone. How well can you hear the words the

teacher is saying?

14. You are outside with other kids you know. Maybe it is an outside 14. Listening

gyrn class or you are together on the playground, bus stop or field trip.

Sormecne is talking while some kids are making noise. How well can
you hear and understand when people are talking outside?

to others when
outside

15. You are in school, hanging outwith some kids you know. | may be

lunch time, putting away coats, or walking to the dassroom. It is noisy.
How cdleary can you hear and understand what the other kids say?

15. Listening to
students during
inforrmal social
times

sum of Items 11-15 {50 Posslble) ADDNTIONAL SITUATIONS LISTENING 5CORE  Pretest

LIFE Additional/Social Listening Situations
1. Cooperative and small group learning
2. Announcements

3. Listening in a large room

4.

5.

Listening to others when outside

Listening to students during informal social times
© U UUULLASRRRERARERERRRRRRRRRRRRRRRR L T~ 2 T=-=.py



Summarizes the
most challenging
SltuathnS In a format Name: Grade: Date completed:

Teacher: School:

th at Can be [“Hearing Aid [T]CI User Type of Classroom Hearing Technology:
Trial Period [[INo [l Yes Length: Responses consider performance [[|with [Vl without FM

interpreted easily by =i
teaCherS_ Return to Main Memu

Of the 15 Listening Inventory For Education questions, the following situations were rated as
Always Difficult ({2 {3 {3), Mostly Difficult ({3 {3), or Sometimes Difficult ({3):

Summary of School Listening Challenges

Val u ab I e p re/pOSt 's most challenging listening situations
test Informatlon. 1. Teacher talking in front of room

2. Teacher talking with back turned

3. Teacher talking while moving
EaSI Iy p rl O rltl Zed for 4 Student answering during discussion

. Hearing and understanding directions

discussions on self-
advocacy activities.

. Other students making noise
. Noise outside of the classroom

. Multimedia (video, computer)

= I v = S R #

_ Listening with fan noise on

10. Simultaneous large and small group
11. Cooperative small group learning
12, Announcements

13. Listening in a large room (assembly)
14 Listening to others when outside

15. Listening to students during informal social times




After LIFE Questions - a measure of 5
self awareness and self-advocacy

- Baseline measure and to monitor progress toward skills

Listening Inventory For Education - Revised (L.I.E.E.-R.)

Student Appraisal of Listening Difficulty:
After-LIFE Questions for Students

By Karen L. Anderson, PhD, Joseph J. Smaldino, PhD, & Carrie Spangler, AuD

Name Grade Date(s) completed
Answer these questions FOLLOWING the administration of the L.LLEE.-Revised materials. Choose all of
the answers that sound most like you. If you have an answer that is not provided please add it under
“other”.

1. What do you do to let your teacher know that you didn’t hear or understand what s/he said?
a) Use a facial expression to let her know that [ have missed some intormation (like looking puzzled).
b) Use some kind of signal that my teacher and I have agreed on (like putting my finger on my chin).
c) Do nothing and hope that [ will figure it out later on.

d) Raise my hand and ask for more information (like “Page 300 and what?”; “Do we do the odd AND
the even problems?”).

e) Look around to see what the other students are doing (hoping the teacher will notice me looking
around).

t) Raise your hand and ask your teacher to repeat what she said.
g) Ask the teacher after class.
Other

2. What do you do if it is too noisy in your classroom, making it hard for you to understand what
your teacher says?

a) Raise my hand and let my teacher know that I am having a hard time understanding because of
the noise.




Other After LIFE Questions

2. What do you do if it is too noisy in yourp‘

classroom, making it hard for you to
understand what your teacher says?

3. What do you do when a student’s voice is
too quiet for you to understand during a
class discussion?

4. What do you do when you can’t hear or
understand what your friends are saying
when you’re hanging out?

5. What are the things you do when you are

trying to communicate and it’s noisy7




Obtaining Input from the Teacher

Teacher Appraisal of Listening Activity -  TEACHER
Teacher LIFE-R —

» Can be used as a stand-alone checklist or
as an amplification pretest/post-test

» Focus is the areas of attention and class
participation.

» Teacher rates the level of challenge
that she observes when the student
encounters15 different situations.




Listening Inventory For Education-Revised (L.I.FE.-R.)

Teacher Appraisal of Listening Difficulty

By Karen L. Anderson, PhD, lossph 1. Smalding, PRD, & Carme Spangler, Aul
Marne Grade R ]|

Teacher O hearimg Ald O <1 Usar Date LIFE Completed

Type of Classroom Hearlng Technology

LIL.EE Classroom Lstening Situations E E
Instructions: Basad on your observatlons, please mark the resporse that best ;. . E 5 | &
describes the students level of challenge when listening and leamning Ineach | &' |38 AEXIER
of the situations described below. If you have no Idea how to arswer an tem, [§ |EEB] = EE' u B
leave the Item blank. Thank you for your assistance, ag|an| B |En EE
= - S N [T [

1. Studerit s ability 1o foous onfollow lange growupserbal irstruction (i=, teacher

LA
.
o
P!
-

frowt of rosorm):
2. Sudert s ability to foous onfollow werbal irstruction when you are moving abiout

the= room: 5 | 4|3 |2 |1
3. Student’s ability to focus onfunderstand verbal resporess by other studerits s=aed

aos the dassroom from himdber: s lal3alz |1

Chede ores: [ With FM mic used by student [ 'Witheowrt FM ric
4. Ability to stterd when list=ning to direchons pressnted to thewhiole class (foousk 5 4] 3 7 1

L. Bmse of following directiors provided to largs group (hestation before b=ginning
weark: 5 | 4|3 |2 |1




Teacher LIFE-R Checklist:
Self-Advocacy and Instructional Access

» Only 8 questions; results in percent of total
possible

» Provides a box to write the student’s IEP goals
related to self-advocacy

» Response options: Most opportunities, Often,
Sometimes, Rarely, NA/Not observed

» Teacher comment area RE: student advocating
for self

Useful to raise teacher awareness, as a baseline
measure and to measure progress in student

e of self-advocacy activities TEACHER
AU L.I.F.E.
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Student’s IEP goals related to self-advocacy: "
£ 3
TEACHER 5 :
2 g £
A b e LlIOF.E. g‘ E = "6
3| 8| E| T 5
= o A = =
1. The student asks for repetition immediately during lecture or meets with you at a 4 3 2 1 0
later time for clarification of directions, student discussion, lecture material, etc. y
2. The student utilizes strategic seating (changes seats depending on the activity to
ensure he has the best acoustic and visual access to information) during classroom 4 3 2 1 @
instruction. U
3. The student uses the “signal system” that you and s/he developed to let you know
if s’he does not understand, needs noise reduction (close doorfwindows), or to remind | 4 3 2 1
you of another hearing accommodation (i.e., turn the FM on; repeat information).
4. 4. The student takes responsibility for his/her personal hearing aid/Cl (wears every 5 4 3 7 1
day, changes batteries when needed, is directly involved in daily monitoring, etc.).
5. Ease of following directions provided to large group (hesitation before beginning 5 4 3 ) 1
work):
6. The student self-advocates for his/her listening needs in relation to media and
announcements. This may include asking for closed captioning, asking for a script of 5 4 3 @ 1
the announcements, asking for a summary of information from an assembly or lecture.
7. During cooperative learning groups, the student positions himself for good
auditory/visual access, asks his/her peers for repetition, asks group to sit in a circle, asks | § 4 3 @ 1
to move to a less noisy place in the classroom, etc.
8. When asked about the student’s hearing loss needs and accommodations
relative to an activity, the student is able to describe two or more communication or 5 4 3 2 @
technology accommodations (i.e., ask: When there is noise, what will help you?). U
Comments on this student’s ability to advocate for his/her own listening and learning Total 10
needs: of 32 possible
Helpful baseline information!!! Percent | 25
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Teacher LIFE-R Checklist:
Self-Advocacy and Instructional Access

» Only 8 questions; results in percent of total
possible

» Provides a box to write the student’s IEP goals
related to self-advocacy

» Response options: Most opportunities, Often,
Sometimes, Rarely, NA/Not observed

» Teacher comment area RE: student advocating
for self

Useful to raise teacher awareness, as a baseline
measure and to measure progress in student

e of self-advocacy activities TEACHER
AU L.I.F.E.




Pg 411
Facilitating Self-Advocacy Skill Development

Step 1: Identification of Challenging Listening
Situations

- Classroom Challenges Pre-Test

- When do YOU need to advocate for
YOURSELF?

- How You Hear Depends on the Situation (first
half of the activity - complete worksheet after
other self-advocacy steps have been
presented)
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CLASSROOM
CHALLENGES

PRE-TEST

My three mast difficult listening situations in school are:

. How well has the student
, identified his/her strategies?

Two ways for me to change things in the classroom so | can hear and listen better are:

2.

Three things that | can ask or tell other people that will help me to hear and listen my best in the
classroom are;

Pg 412



Pg 413

When do you need to advocate for yourself?

] Inventory For Education questions, the following si

ult {{,3 {1{1], Mostly Difficult {{1{.’5], or Someti

A

's most challer/

1. Teacher talking in front of r-:mm/

2. Teacher talking with back tum/

3. Teacher talking while mmrin‘cj

4. Student answering during dy

5. Hearing and underﬂtanding,

6. Other students making 119'

7. Noise outside of the clas/

8. Multimedia (video, cc-r/

9. Listening with fan rm/

10. Simultaneous large/

11. Cooperative small

12. Announcements

13. Listening in a large room (assem

14. Listening to others when outside

The more {3 s the more difficult. No {& = no problem.




HOW | CAN HEAR AND LISTEN MY BEST

/Great

Good

Pre

601:5{
Understand-0 — What your TEACHER,
Meter Rating Example 5'“"3““"5 What YOU cando | cpyenins or FAMILY can do
5 Okay but

not easy

It takes
work but |

can usually
get it

Sometimes
I get it,

sometimes
I don't

Tough
going!

Break it down

‘Reframe situations
School and social
looked at separately
See what they can
fill in for strategies
‘Use After LIFE
choices to identify
beneficial or not
‘Use examples
from game about
Talker/Listener/Env
‘Role play to try out
ideas; self-talk
language to use



Pg 411
Facilitating Self-Advocacy Skill Development

Step 2: Recognizing Possibilities for Self-
Advocacy Strategies

- What You Can Do to Help Yourself - Self-
Advocacy Strategies

. Self-Advocacy Menu (strategies are organized
to correspond to the LIFE-R)

Either or both of these materials can be used as
a student completes the How / Can Hear and
Listen My Best summary that follows How You
Hear Depends on the Situation.
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What YOU Can Do to Help Yourself
$elf-Advocacy Strategies
What YOU can do: Use your communication repair strotegies!

o Ifyou aren’t clear about homewark or test instructions, ask the teacher to repeat. ["¥What page inthe
math book?)

o Raise your hand and let her know when it is too noisy. (“I'm sorry Mrs. Lee, I'm having 2 hard time
hearing you.”)

o Close the door ifit is noisy in the hallway or ask someone wha is making noise to be quist. [("That makes it
hard for me to hear. Could you please stop?)

o Eweryclass changes activities. Be sure you are ready and watching the teacher to catch what she says.

o Remind your tescher to use the FM microphone and to pass it to the student whao is answering 2 question.

o  Use the FM during small group work; pass the microphone between the students in the group.

o Change your seat ifyou need to be closer to the TV, computer, group or someone wha istalking. Sitin
front during an assembly andfor be sure the FM is used.

What you AND your teacher working together can do: Discuss your strotegies and needs first.

o Develop asignal system with your teacher so you can let her know when you don't understand.

o Use yoursignal to let her know you need the information to be repeated or summarized sfter 2 student
talks,

o Be sure the teacher knows you need to see her face.

a Remind her to use closed captioning for all TV, video streaming or computer information used in class.

o Ask hertowrite important information, like homewaork, test instructions, or announcements an the
board.

o Workin asmall group ina quiet place like the hallway

o Arrange for notesto be taken by another student or voice-to-text recordings made. Your job isto listen!

a Remind her to use closed captioning for all TV, video streaming or computer information used in class.

What you AND your friends working together con do: Let them know what pou need!

o Aska student neighbor to explain the directions. ["Which part are we supposed to do first )

o Ifyou miss information from student answers during a discussion, you can ask a neighbor to repesat.

2 Remind your friends that they may need to tap you to get your sttention when it's really noisy if you are
not watching their faces.

o  When you are talking with friends and miss something, ask them to repeat. [“Practice is st what time ™)

MENU of Self-
Advocacy Strategies

—-using your access
activities and
communication repair
strategies

—discuss your
strategies and needs

—-let them know what
you need



Pg 418-419

Self-Advocacy Menu

Self-Advocacy Menu

When you want to eat at a restaurant, you look at a menu and order what you would like. In school, you
can choose what you would like to use to help you hear and understand. You have a right to receive the
same Information that all the other students receive, just like you have the right to order the same food as
everyone else in the restaurant. Use this menu to help you determine which self-advocacy strategies you
need to be prepared to use in different situations in order to learn your best. Each strategy has been palred
with one of the Listening fnventory For Education - Revised (LIFE-R) listening situations.

Ask your teacher, therapist, or educational audiclogist (your ‘waiter’) for help as you start to use self-
advocacy strategies in school. It is up to you which ‘menu item’ you want to choose to use. By middle
school, you should be advocating for yourself, with help only when people don't understand what you
are requesting or when they refuse to provide the adaptations you need to be successful.

Just Between You And Your Classroom Teacher

Plan strategies that you will use to understand and leam better in the classroom. Arrange each strategy

Accommodations By Your Teacher For Every Situation: Remind Her As Needed

3 Impartant Information: Ask your teacher to write Impartant information, IIke homework or tast Instructions, on the board
5o that you are dear about what to do.

7 Anncuncements: Ask your teacher to write Inf tlon from the on the white beard. If the
announcements wara not Important, school tme would not ba spant on them.

) Molsy Times: If the teacher often says something to the dass during a nolsy transition time, ask her to walt untll the dass Is
quiet bafore starting to talk.

9 Spelling Tests/Test Instructions: Your teacher may need to stand close to you and speak slowly and clearly when
presanting the wordsnstructions.

10 TWVideos: Tuming on the closed captioning placing the FM microphone by the talevision speaker, and/or having a nota
taker are Important so that you can benefit from the Infarmation as much as the other students.

i Small Groups: Your small group should meet In the hall or another quist place.

12 Azzambly: i you wear an FM, the person speaking should wear the FM milcrophone.

Step Up For You!

Be sure you are seated nearthe teacher. It Is Important for you to ask to move If you think it will help you learn. Only YOU
know where you need to sit In omder to hear your best.

: - L ! - 2 Ask 3 student nelghbor 1o eqlain the directions. (*Did she say page 19177)
m.th your teacher ahead of time, so that you have permission to do each D_HE and not get ]Il “C_"-‘bl“- n the 4 If there Is nolse In the hall that Is making it mare difficult for you to understand, go and closa the door. { 9
middle of class. For example, let your teacher know that you will ask neighbors for clarification, or will
ST X 4 _ 8 Transttion tmes —whean the students are getting Into thelr desks and pulling out matarals — are difflcult
get up and close the door whenever it is too noisy for you to learn your best, and your teacher will not times to hear for mest paopla. If the taacher often says something to the dass during transition, be sure
scold you! Arrange signals that you will use with your teacher to let her know when you need something you are ready and watching the teacher to catch what she says.
specific below. Then you can learn your best from your teacher! 1 When working In a small group, be sure to sit close to the other students and tryto sae all of thelr faces. Pass the FM micmphone
a5 each student speaks.
e Work with your'waitef to write a letter or de'\relop a PowerPoint presentation that will let your tead'ler[s} know 12 While In the gym, stand closa to tha teacher for dirsctions and ask ather students for directions you may have missed.
situations | WHAT you NEED to learn and WHY. It will mean much more and be remembered better coming from you than if 13 In an assambly, It Is iImportant to be near the front.
your “waiter” just tells your classroom teacher — reallyl 14 When In conversation with friends, sit where you can easily see thelr faces and try to st away from nolslier children or nolsy
areas of your classroom. Remind your friends that they may need to tap you to get your attention when It's nolsy If you are
1 Develop 3 signal system with your teacher so you can et her know when you don't undarstand. not m’%g thalr facas, 5 =) LR Uy
2 Ask a student nelghbor to eqlaln the directions. (*Did she say page 191?77) 15 Usa yaur communication repalr skills to ask your friends to repaat what you have missed. ("Practice |s at what time?™ *You
1 If you aren't dear about homewark or test Instructions, someone alse In the class oty ehen )
probably 1sn’t clear either ASK the teacher to repeat. Getting By With A Little Help FromTaunEnands
: A N e B Usa your communication repalr skills to ask students to repaat what you missed
If you missed something because your teacher was tumed away from you, let her . ’ ’
knowe by using your signal. You could also point to your eyes with a questioning expression as a remlnderthat you need to ba But don't o this often since It Is nat thelr duty to be YOUR hearing ald!
ahlato sae har face 35 she talks. 2 Directions: Ask a student nelghbor to explain the directions. ("Did she say page 19177)
3 Instruction: it Is your job to listen to taacher Instruction. If you miss Instruction every ime you take notas, then i Is Important that
4 If there Is nolsa In the hall that Is making ft more difficult for you to understand, go and close the door. ou b kit e the rickes of i studts fhearing shucents o lstzn 1005k and wife: t the s tme), Notes can help
If thera are people talking all at the same time or other nolse Is coming from students and Interfedng with your lstaning, use you fill In the gaps you may have missed with your hearing as you study later
:‘I-:']'-"ir ISEI%HI'?!! ﬁtnmuﬁlftrltﬁg:lerzﬁm#l!sn}m "ma'-[gl_ﬁfg”rlflffgﬁlr I fm%‘g;gﬁ;ﬁmmm@jme" ft Is nolsy ralse your hand 6 | Discusslons:If you miss information from student answers during a discussion, you can ask a nelghbor o repoat.
i sy i n g you. 7 Announcements: If you do not hear all of the dally announcements, ask the teacher or a student nelghbor what they wera
B If you miss Infarmation from studant answers during 3 discussion, use your signal so theteacher knows you need the Infarmation about. It Is Important for you to be Informed about your schoal.
1o be repeated or summarized. 1 Small Graups: Sit closa to the other students to sae all of talrfaces. Pass the FM microphone as each one speaks.
8 If the teacher often says something to the dass during a nolsy transition time and you miss Information, be sure to ralse your 12 Gym: Stand close to the teacher for directions and ask other children for directions you may have missed.
hand and ask; you are probably not the only one whao did not hear the teachar deary In all the nolse of changing acthites. 14 Comversations: Ask your friends to repeat or darify when you miss something. (- Did you say tomorrow night?”) it
9 For spelling tasts, your teacher should have been made aware of the speach sounds that you will have the most difficutty telling where you can easily see their faces. Sit away from noisier children or areas of your classroom. Remind your friends
apart. If not, you need to share this Information with your teacher. If you are not sure you dearly heard aword, be sure to let your they need to tap you to get your attention when it's really noisy if you are not watching their faces.
teacher know Immediately {you could use your signal). 15 Conversations: Your friends should catch your eye, tap you or wait until they see you looking at them befare they
12 If you miss Infformation In gym or any other special class, ask the teacher to repeat what you missed. Use a signal system to talk to you. Ask them to repeat what you have missed. (* Practice is at what time?")
let your teacher know you didn't understand. o
oU




Abe’s After LIFE results:

1

. What do you do to let your teacher know that you
didn’t hear or understand what s/he said?

a) Use a facial expression to let her know that | have
missed some information (like looking puzzled).

b) Use some kind of signal that my teacher and | have
agreed on (like putting my finger on my chin).
¢) Do nothing and hope that | will figure it out later on.

d) Raise my hand and ask for more information (like
“Page 300 and what?”’; “Do we do the odd AND the even
problems?”).

e) Look around to see what the other students are doing
(hoping the teacher will notice me looking around).
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REPORT RESULTS : Self-Advocacy Activities Based on
Student Report of Strategies Currently Used and
Recommendations for Improved Self-Advocacy

1. What do you do to let your teacher know that you didn't hear or understand what s/he said?

Observed by Teacher?

Positive Self-Advocacy Strategies in Use as Reported by the Student

Yes / No

MNegative Strategies
Reported

Suggestion for Improved Self-Advocacy

* Use a facial expression to
let her know that | have
missed some information
(like looking puzzled).

* Look around to see what
the other students are doing
(hoping the teacher will
notice me looking around).

* Use some kind of signal that my teacher and | have agreed on (like
putting my finger on my chin).

* Raise my hand and ask for more information (like "Page 300 and
what?"; "Do we do the odd AND the even problems?").

* Raise your hand and ask your teacher to repeat what she said.

* Ask the teacher after class.

N

K
\Y%
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Pg 411
Facilitating Self-Advocacy Skill Development

Step 3: Supporting Carryover of Self-Advocacy
Skills in the Classroom and Beyond

- The second part of How You Hear Depends on
the Situation and the entire How | Can Hear
and Listen My Best for the student to develop a
summary of his listening needs and self-
advocacy strategies for situations at home or
school. Empower the student to present this
information to school staff.

- Step-by-Step Changes (use each school year
after challenging listening situations have been

'dentlfled by the LIFE-R

B Challenges Post-Test
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HOW | CAN HEAR AND LISTEN MY BEST

studept _  frad shool
Understand-0 Example situations
Meter Rating
8 Great
7 Good
[ Pre
601:5{
\
Understand-0 — What your TEACHRR,
Meter Rating Example situations FRIENDS or FAMILY o
5 Okay but
not easy
4 It takes
work but |
can usually
get it
3 Sometimes
I get it,
sometimes
I don’t
2 Tough
going!

I )

Break it down

‘Reframe situations
School and social
looked at separately
See what they can
fill in for strategies
‘Use After LIFE
choices to identify
beneficial or not
‘Use examples
from game about
Talker/Listener/Env
‘Role play to try out
ideas; self-talk
language to use



Step-by-Step Changes: | Q ca

What should you do first? G O
» Use student’s most challenging LIFE-R situations.
» For the next days | want to improve LIFE

situation #___.
» Student writes the challenge in own words.

» Choose a time of day that the student will use
the strategy (i.e., during math).

» The strategy | want to try is: ___.

» | will know it helped if ___.

» Try it.

b of trial:_____ Can be a method to
¥ again address access needs
LA annually.
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-
Turn-and-Talk A A

What strategies
would you target
from the ‘menu’
to meet Abe’s
needs?

s most challengling listening situations
1. Teacher talking in front of room

2. Teacher talking with back turned

3. Teacher talking while mowing

4. Student answering durnng discussion

5. Hearing and undestanding directions

6. Other students making noise

7. Moise outside of the classroom

8. Multimedia (video, computer)

9. Listening with fan noise on

10, Simultanecus large and small group

11. Cooperative small group leaming

12, Announcements

14. Listening to others when outside
adVOcaCY/ 15. Listening to students during informal social times

communhnication The more ¢ s the more difficult. No <1 = no problem.
repair?

What are your top
3 ‘take away’
messages about

RS o
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Added Benefit of Book Materials

» The material contained in “Building Skills for
Success in the Fast-Paced Classroom” is in a
context that is very specific to a teacher of
the deaf/hard of hearing and can be used to
justify direct service.

» It can also expose deficits in critical skills,
supporting the need for IEP-driven services
vs. a 504 plan approach

\
A
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