
 

 A 9 year old girl that you see has started to 
‘forget’ her hearing aids. She is the only 
student in her school with hearing devices. 

 What do you think is going on with her in 
terms of psychosocial development? 

 What materials could you use to build self-
concept and help her deal with her feelings of 
not fitting in? 



Karen L. Anderson, PhD  
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Butte Publications, 2011 

Building Skills to Optimize 
Achievement for Students with 

Hearing Loss 

PART 4 



 SCRIPT = Student Communication Repair 
Inventory & Practical Training 

 Inventory to identify communication repair 
skills in comparison to developmental trends 

 Materials to build student knowledge of each 
of the 13 communication repair skills 

 Step-by-step guidance on developing CR 
skills and implementing use 

 

3 

Pg 241 



 Typical language tests used may not be 
sensitive enough to detect differences in 
pragmatic use of language specific to 
communication repair strategies 

 Children with hearing loss do not 
spontaneously learn how to cope with 
communication breakdowns at the same rate, 
or in the same way, as individuals with 
normal hearing  

 242-244 Overview of CR research 

 310-320 More in depth review of CR research  
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 A study set up 7 small groups of 9-12 year 
olds, each with 3 hearing children and 1 
child with hearing loss 

 4 of the 7 children with hearing loss were 
trained in communication breakdown 
management 

 RESULT: There were fewer communication 
breakdowns for those who were trained 

 They added effective addition strategies to 
the frequently used strategy of repetition 
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 Relatively unsophisticated language 
learners are sensitive to feedback that their 
messages are not understood 

 They are able to adjust so they can 
accommodate to be understood during 
conversations 

 Strategies used to provide clarification 
change with age 

 There is research for typical development/ 
repair responses to expressive 
communication breakdown but NOT for 
repair responses to receptive breakdowns 
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 3 broad categories of verbal CR; also nonverbal CR 

 Each broad category has several strategies for a total 
of 16 repair responses to expressive breakdowns 

 REPETITION – no information is added to the original 
utterance                                 

 REVISION – meaning of original utterance unchanged; 
form is altered                      

 ADDITION – Simple - information is added to the 
original utterance   - Clarifying – specific information 
added to define, clarify 

 NONVERBAL  - student uses strategies other than        
verbal 

 INAPPROPRIATE – student did not comply with         
request for clarification                                                                                                     
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Revision strategies are used for expressive 

communication breakdowns only 



Mom, can you say that more slowly please? Repeat at a slower rate 
R

EP
EA

T 
Mom, can you say that again more clearly 

please? 

Repeat spoken more clearly 

Mom, did you say we were stopping for fast 

food? 

Emphasize key word(s) 

Mom, I didn’t hear you – could you say that 

again louder? 

Repeat louder 

Did I hear you say food? Where can we stop for 

food? 

Break into two sentences 

C
H

A
N

G
E 

FO
R

M
 

Can we go to a restaurant for lunch? Fast food? Different words, same 

meaning 

I would like to stop for fast food too. Different form (word order) 

Are we stopping for fast food now? Add just a little information 

(Simple Addition) 

A
D

D
 IN

FO
 

It’s lunchtime and I am hungry. Define terms 

(Clarifying Addition) 

I’m hungry too. I like Burger King more than 

McDonald’s. 

Add background context 

(Clarifying Addition) 
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SCRIPT Inventory  

is Step 1 

of the 

SCRIPT 

Pg 251 



SCRIPT Inventory  

 Obtains a baseline of the strategies that the 
student already uses when communication 
breakdowns occur. 

 The baseline is used to guide the teacher in 
what other strategies to familiarize the child 

 Developmental Trends provide guidance on 
specific skill building objectives 



 You and the student will be looking at  set of 12 
pictures. (barrier game or computer) 

 The pictures included in the set are intentionally 
similar and somewhat unclear to make it more 
natural to have to ask for clarification.  

 You will ask the student to choose one of the 12 
pictures and describe it to you so you can locate 
the same picture.  

 You will ask the student ‘Huh’, ‘What’, ‘I don’t 
understand’ when you are both looking at the set 
of pictures. 

 You need to obtain 3 communication repair 
responses for each set of pictures you obtain data 
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 Mix it up to keep it motivating 
 You will ask the student clarifying questions 

for some of these picture sets and not others 
in order to maintain motivation – the total 
number of picture sets used is up to you.  

 For five of the picture sets, you will ask the 
student three questions to clarify what the 
student said.  

 There will be a total of 15 responses that you 
will categorize into a communication repair 
strategy type.  

 The total SCRIPT Inventory score is based on 
15 responses 
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 “I will show you some groups of pictures. I 
want to know how clearly you can describe 
just one of the pictures.  

 Out of the 12 pictures, you will choose 
whichever picture you want to. I am 
interested in how well you can describe that 
one picture to me.  Do your best to describe 
it clearly enough for me to identify which 
picture it is.  

 You are not allowed to identify the picture by 
where it is (no pointing).  You must use words 
to describe what you see in the picture you 
chose.” 
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 “This is also a test about what you do when 
people can’t understand what you say. Think 
about different times that someone has asked 
you “What?” It happens to everybody.  

 For some of the pictures, I will be pretending 
that I do not understand you. It is important 
for you to answer like you would if anyone 
who didn’t understand you asked a question 
like “What?” There are different ways that 
people can answer. I want to find out the 
ways that you know.  

 I will be writing down some of what you say.”   
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 To elicit communication repair, you will respond 
to the student as if the description was not 
clearly understood. For each test picture set 
(group of 12 pictures), you will ask the student 
to repeat what he said three times by saying: 
◦  “Huh?”  Write down the response to your “Huh?” in the 

space provided on the response sheet.  
◦ After the student has further described the picture, say 

“What?” and write down that response.  
◦ After the student has shared more, say “I don’t 

understand” and write down that response.  

 You can adjust the wording so that the student 
stays motivated (e.g., “Pardon me?” “Excuse me?” 
“Hmmm?” “I still can’t get it.”  “I still don’t 
understand.”). However, three responses per test 
picture are needed.  
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Administering 
the SCRIPT  
Inventory 
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 1: Collecting Student Responses on the SCRIPT 
Inventory Response Sheet 

 

 While administering the SCRIPT Inventory you 
can choose to do one of the following: 

 Make an audio recording of how the student 
responds to each of your questions (“Huh?” 
“What?” “I don’t understand”).  

 Write the student’s response down verbatim in 
the spaces provided on the sheet. 

 Listen carefully and then select the category of 
repair strategy the student’s response best fits 
into.  
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 2: Completing the SCRIPT Inventory Response 
Sheet 

 

 After eliciting responses to the question, circle 
the communication repair strategy number 
that best represents the student’s response.  

 For example, if the student responses to your 
“Huh?” by simply repeating the same words at 
a slower rate, you would circle response 
category “1.”  

 You can mark multiple response types for each 
question, but you select only one type of 
repair strategy for scoring each of the 15 
questions you ask the student.  
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Student: A duck on a skateboard and a green ball. 

You: Huh? 

Student: There’s a duck on a skateboard. A green ball 
too. 

You: What?  

Student: I see a duck on a skateboard with a green 
baseball. 

You: I don’t understand. 

Student: There’s a red skateboard with a duck on it. 
There’s also a green baseball and an orange 
football. Another ball with a map-thing on it too.  
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Student: A duck on a skateboard and a green ball. 

You: Huh? 

Student: There’s a duck on a skateboard. A green ball 
too.#2 – clear repetition and #5 – two sentences 

You: What?  

Student: I see a duck on a skateboard with a green 
baseball. 

You: I don’t understand. #3 – emphasize key word 

Student: There’s a red skateboard with a duck on 
it.(#7 alters form) There’s also a green baseball and 
an orange football. Another ball with a map-thing 
on it too.  #10 – adds background, more features 
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Recording responses 
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Scoring 
the SCRIPT  
Inventory 

 
Put hash marks (/) 

in the correct 
columns on the  

Response  
Summary 
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 STEP 4: Scoring Results as Percentage of Total 

Responses 

 Use the Percentage Calculation Table at the 
bottom of the SCRIPT Inventory Response 
Summary to identify the percentage of each 
communication repair skill type. 

25 

Categories of Communication Repair Strategies 
Total for 
section 

 
Percentage of 

responses 

REPETITION – no information is added to the original utterance                 
 
 

 
 

REVISION – meaning of original utterance unchanged; form is 

altered            

ADDITION – Simple - information is added to the original utterance                        
 

 
ADDITION - Clarifying – specific information added to define, clarify 

INAPPROPRIATE – student did not comply with request for 

clarification                    

NONVERBAL - student uses strategies other than verbal                                 

Pg 260 



50 57 56 
43 

28 

5 

8 13 

12 

18 

9 

19 
26 

34 

20 

0 

0 

1 8 

34 35 

15 
4 3 0 

3 5 7 9 8 to 11 

Age 

Percentage Use of Strategy Types by Age when CHILD 
is not understood 

Repetition Revision Simple Addition Clarifying Addition  Inappropriate 

Developmental Trends 
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 STEP 5: Using the SCRIPT Inventory Scoring 
Interpretation  

 Record the total for each of the 5 categories of 
communication repair strategies, along with their 
corresponding percentages. 

 Using the Percentage Use of Strategy Type by Age 
graph, compare the student’s percentage of responses 
to the percentages represented by the age level 
closest to the student’s age in order to approximate 
strength and weakness in strategies used.  
◦ If an age 9 student scored 20% in Simple Addition, it 

would be less than the expected 34%. If the student was 
age 5, then 20% would appear to be developmentally 
appropriate. 

 The developmental trends should be used as a general 
guideline of developmental advancement of skills as 
the data that supports this chart are too few for 
precise demarcations of normal/delayed development.  
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Categories of Communication Repair Strategies 

 
Total for 
section 

 
Percentage of 

responses 

REPETITION – no information is added to the original utterance                  
2 

 
44% 

REVISION – meaning of original utterance unchanged; form is altered            3 14% 

ADDITION – Simple - information is added to the original utterance                        4 19% 
 

30% ADDITION - Clarifying – specific information added to define, clarify 5 5% 
INAPPROPRIATE – student did not comply with request for clarification                    1 12% 

NONVERBAL - student uses strategies other than verbal                                 0 6% 

50 57 56 
43 

28 

5 
8 13 

12 

18 

9 

19 
26 

34 

20 
0 

0 

1 8 

34 35 

15 
4 3 0 

3 5 7 9 8 to 11 

12 
 
  5 
 
19 
 
 
 

14 
 
44 
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1. How do you currently gather information on 

student’s communication repair strategies? 

2. What skills do you think it would be 
appropriate for Abe to develop? 

29 

50 57 56 
43 

28 

5 
8 13 

12 

18 

9 

19 
26 

34 

20 
0 

0 

1 8 

34 35 

15 
4 3 0 

3 5 7 9 8 to 11 

12 
 
  5 
 
19 
 
 
 

14 
 
44 



SCRIPT Program 
SCRIPT Inventory is Step 1 

Familiarization with strategies is Step 2 
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 All materials have the same format 
◦ Define the strategy group 

◦ Define each of the individual strategies 

 If someone does not understand what the student says 

 If the student does not understand what someone else 
says 

◦ Summarize the overall strategy 

 All have the same examples 

 All have practice items set up in the same way 

 This allows the teacher to quickly go to the 
strategies the student is missing – be strategic 

 Again, it is NOT intended that this phase be 
very time consuming 
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The Concept: 
 

Tell the student that 
you will be 
pretending that you 
don’t clearly 
understand what  
s/he says.  

You will be showing 
him how people can 
respond when they 
don’t understand.  

 

The basics: 
 The teacher says a 

sentence or two  

 
 The student repeats 

the sentence  
 

 The teacher models a 
repair strategy. 
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 Make the point that the student already 
knows some CR strategies (results of           
SCRIPT Inventory) 

 Before you can teach someone how to repair 
something, there has to be something broken 
first. 

 Start with strategies that the student has 
already shown that he can use. 

 Approach this as a game since the student’s 
failure at repeating is the starting place for 
developing communication repair skills.  
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Example Story: The Three Bunnies 
 
Chart story: Basic technique for focusing on new 

vocabulary and comprehension of language forms. 
Early readers: teacher reads a line and then covers it up 

when it is the student’s turn to repeat.  
Non-readers: story and picture cues remain visible 
 
Any appropriate grade/ability-level materials can be used. 
 Reinforce materials used in class 
 Enrichment or vocabulary building materials 
 Informal story or series of sentences based on toys or 

materials available at the moment 
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 You can choose to model one type of 
strategy. OR- 

 It may be most natural to respond using a 
number of the strategies, based on the errors 
made by the student.  

 Example provided for The Three Bunnies has 
2-3 examples of repair strategies that could 
be modeled.  

 Spend most of your time providing examples 
of strategies in areas that the student does 
not already use and that are most useful (i.e. 
Addition strategies) 
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The Three Little Bunnies 
Once upon a time three little 
bunnies lived with their mother. 
Could you say that again 
please? Three what lived with 
their mother? Excuse me, did 
you say they were big 
or little? 
When they were all grown up 
their mother said 
Could you say that more slowly 
please? Did you say the bunnies 
were now grown up? 
I’m sorry boys, you are now all 
grown up and have to find your 
own homes. 
What did they have to do 
because they are all grown up 
now? I’m sorry, the bunnies 
need to find what? 
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 In Phase 1 the teacher was modeling how to 
respond with repair strategies 

 In Phase 2the teacher will start to shape the 
student’s use of repair strategies 

 Phase 2 works on identifying what ‘broke 
down’ in communication (raising awareness) 

 Phase 2 also develops CR skills to address 
breakdowns 

 Again, be clear that in order to teach 
someone how to repair something, it must                                                   
be broken first. 
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When the student misses repeating what was said 
the teacher/therapist should say something like: 

 I heard you say X. Where in this sentence do you 
think something is missing or does not sound 
right? 

 Does what I said make sense without that part? 
What do you think the sentence I said means? 

 In order to really understand, do you think you 
need to get more information? (Develop problem 
solving “does this make sense” skills, use of 
context, redundancy of language, use of world            
knowledge, etc.). 
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When the student misses repeating what was 
said the teacher should say something like: 

 “Let’s use the    communication repair 
strategy. How could you use it to repair the 
breakdown?”   

 “Let’s try this again.” (Repeat the sentence 
and encourage the student to use the                            
communication repair strategy).  

 Be strategic on strategies to work                       
on most  -  at this stage you are still                       
providing examples of all strategies 
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 Any text can be 
used 

 Good time to 
reinforce content 
area vocabulary 
and concepts 

 Sid & the Lucky 
Fish was provided 
for practice – it 
serves to empower 
students about 
how okay it is to 
be different 

Phase 2 
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The teacher 
intentionally 
mispronounces 
words to cause a 
communication 
breakdown 

 Short phase to force 
use of CR strategies 

 Can use the 
Communication 
Repair Skill Wheel 
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 Teacher reads a 
sentence 

 Student uses a 
CR strategy to 
repair what was 
not heard 
clearly 

 Good time to 
practice using 
context to 
guess meaning 

 Reinforce most 
useful CR 
strategies 
(addition) 

Phase 3 
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You are in a fast food restaurant 
and it is very busy. Many people 
are standing in line to order 
food and it is noisy. It is your 
turn to order. You want a 
hamburger, fries and a 
strawberry milkshake. The 
person taking your order asks 
you a question about what you 
want, but you only understand 
part of what he says. No one 
you know is next to you to help 
you.   
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 Now that the student is familiar with CR                       
strategies and has had practice with them,                            
they begin to be applied to school situations 

 Talk about : 

◦ why it is important to use CR strategies 

◦ When you know you missed something, ask 
yourself these questions 

◦ If the teacher is ready to start and you still don’t 
know, what can you say or do 

◦ This is also a time to start introducing self-
advocacy activities 
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 Practice with the teacher is integrated into                  
other 1:1 teaching tasks 

 Add noise, use unknown/unfamiliar vocabulary 

 Turn away from student in mid-sentence or walk 
across the room 

 Reinforce the student’s use of communication 
repair strategies when you are working with 
him/her – expect him to repair! 

 CR strategies should be practiced and reinforced 
intermittently until the student demonstrates 
comfort with consistently implementing CR 
strategies 
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Real world communication activities can be role-
played with the teacher/therapist prior to the 
student doing the activity.  

Suggested activities are: 
 Integrate communication repair opportunities 

into work with small groups of students 
(chatting during lunch period, cooperative small 
group work).  

 Game playing (i.e., Go Fish) with peers 
 The student will go ask the office assistant for 

an office supply (i.e., a blank envelope).  
 The student will ask the educational audiologist 

for spare batteries, etc. 
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 SAID; results of your classroom observations 

 Informal Inventory of Independence & Self-
Advocacy; After LIFE questions from LIFE-R 

 

Phase 8 – Active Integration 
 307 - Self assessment  

 262 – discuss results of SAID 

 399 – Hearing and Listening Your Best are 
YOUR Responsibility; also Student LIFE-R 
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SAID Checklist 
 Communication style 
 Expectations for 

independence with 
hearing technology 

 Communication 
repair 

Raises teacher’s 
awareness of student 
needs and 
expectations 

Can be used as a 
pretest and post-test 
at start and end of 
year 

Pg 262 



Sets the stage for teacher to recognize a 
student’s needs in communication style, 
and expectations for independence with 
technology and self-advocacy activities. 



 

 How many students on your caseload have IEP 
goals related to CR skill development? 

 

 What do you do now to teach students CR 
strategies?  

 

 What do you think you may do differently? 
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 The National Consortium of Interpreter Education 
Centers surveyed 2,047 adults over the age of 18 
who use sign language and interpreting services 
across every state in America. Only 24.1% of the 
survey participants advocated for themselves. 
Reasons why: 

• Advocating for myself is either a waste of my time, 
or it takes too much of my time  

• It won’t make a difference if I advocate for myself 

• I’m afraid to say anything 

• It’s not my responsibility 

Mainstreamed programs tend to “take care” of DHH 
students and not teach them how to use 
interpreters.   
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What SHOULD we expect RE: independence? 

  The following expectations assume early 
identification of hearing loss, consistent 
amplification wear from infancy and 
supportive parent involvement in facilitating 
effective communication.  

 Age expectations should be adjusted as 
necessary due to lack of optimal audibility 
and/or early intervention services that include 
a focus on auditory independence. 

Page 398 









Middle School & High School 

ANY goals can be adjusted, eliminated, reworded, etc. 



Child friendly 

monitoring  

tools need to 

be available 

Age appropriate 

tools for older  

students too 

Pg 399-401 



 Listening Inventory For Education – REVISED! 

 Self-report for students in Grade 3+  

 Before LIFE questions 

 LIFE questions about school listening situations 

 After LIFE questions 

 

STUDENT 

 L.I.F.E. 

Pg 402-406 



2. What noises do you hear in the classroom? 

3. How well do you hear your teacher from your seat? 

4. Where is your teacher when teaching? 

5. How do you know when you did not hear completely? 

6. How do you feel about listening with hearing aids? 



1. Teacher talking in 
front of room 

2. Teacher talking with 
back turned 

3. Teacher talking while 
moving 

4. Student answer during 
discussion (FM mic?) 

5. Understanding 
directions (given 1-2) 

6. Other students making 
noise 

7. Noise outside of room 
8. Multimedia 
9. Listening in fan noise 
10. Simultaneous large 

and small group 



LIFE Additional/Social Listening Situations 
1. Cooperative and small group learning 
2. Announcements 
3. Listening in a large room 
4. Listening to others when outside 
5. Listening to students during informal social times 



Summarizes the 

most challenging 

situations in a format 

that can be 

interpreted easily by 

teachers.  

 

Valuable pre/post 

test information.  

 

Easily prioritized for 

discussions on self-

advocacy activities. 



Baseline measure and to monitor progress toward skills 



2. What do you do if it is too noisy in your  

classroom, making it hard for you to 
understand what your teacher says? 

3. What do you do when a student’s voice is 
too quiet for you to understand during a 
class discussion? 

4.  What do you do when you can’t hear or 
understand what your friends are saying 
when you’re hanging out? 

5. What are the things you do when you are 
trying to communicate and it’s noisy?  

6. What would you do if your listening 
technology is not working? 

 



Teacher Appraisal of Listening Activity – 
Teacher LIFE-R 

 Can be used as a stand-alone checklist or 
as an amplification pretest/post-test 

 Focus is the areas of attention and class 
participation. 

 Teacher rates the level of challenge         
that she observes when the student 
encounters15 different situations. 

TEACHER 

 L.I.F.E. 
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 Only 8 questions; results in percent of total 
possible 

 Provides a box to write the student’s IEP goals 
related to self-advocacy 

 Response options: Most opportunities, Often, 
Sometimes, Rarely, NA/Not observed 

 Teacher comment area RE: student advocating 
for self 

Useful to raise teacher awareness, as a baseline 
measure and to measure progress in student 
use of self-advocacy activities TEACHER 

 L.I.F.E. 
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TEACHER 

 L.I.F.E. 

71 

Abe 

10 

25 Helpful baseline information!!! 



The New e-LIFE-Revised 

http://successforkidswithhearingloss.com/tests/life-r
http://successforkidswithhearingloss.com/tests/life-r
http://successforkidswithhearingloss.com/tests/life-r
http://successforkidswithhearingloss.com/tests/life-r
http://successforkidswithhearingloss.com/tests/life-r


 Only 8 questions; results in percent of total 
possible 

 Provides a box to write the student’s IEP goals 
related to self-advocacy 

 Response options: Most opportunities, Often, 
Sometimes, Rarely, NA/Not observed 

 Teacher comment area RE: student advocating 
for self 

Useful to raise teacher awareness, as a baseline 
measure and to measure progress in student 
use of self-advocacy activities TEACHER 

 L.I.F.E. 



Step 1: Identification of Challenging Listening 
Situations 

• Classroom Challenges Pre-Test 

• When do YOU need to advocate for 
YOURSELF? 

• How You Hear Depends on the Situation (first 
half of the activity – complete worksheet after 
other self-advocacy steps have been 
presented) 
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•Reframe situations 
•School and social 
looked at separately 

•See what they can 
fill in for strategies 
•Use After LIFE 
choices to identify 
beneficial or not 
•Use examples 
from game about 
Talker/Listener/Env 
•Role play to try out 
ideas; self-talk 
language to use 



Step 2: Recognizing Possibilities for Self-
Advocacy Strategies 

• What You Can Do to Help Yourself – Self-
Advocacy Strategies 

• Self-Advocacy Menu (strategies are organized 
to correspond to the LIFE-R) 

 

Either or both of these materials can be used as 
a student completes the How I Can Hear and 
Listen My Best summary that follows How You 
Hear Depends on the Situation. 
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MENU of Self-
Advocacy Strategies  

 

What YOU can do 
-using your access 
activities and 
communication repair 
strategies 
 

What you AND you 
teacher working 
together can do  
-discuss your 
strategies and needs 
 

What you AND your 
friends working 
together can do  
-let them know what 
you need  
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1. What do you do to let your teacher know that you 
didn’t hear or understand what s/he said? 

 a) Use a facial expression to let her know that I have 
missed some information (like looking puzzled). 

 b) Use some kind of signal that my teacher and I have 
agreed on (like putting my finger on my chin). 

 c) Do nothing and hope that I will figure it out later on. 

 d) Raise my hand and ask for more information (like 
“Page 300 and what?”; “Do we do the odd AND the even 
problems?”). 

 e) Look around to see what the other students are doing 
(hoping the teacher will notice me looking around). 

 f) Raise your hand and ask your teacher to repeat what 
she said. 

 g) Ask the teacher after class. 
81 
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Step 3: Supporting Carryover of Self-Advocacy 
Skills in the Classroom and Beyond 

• The second part of How You Hear Depends on 
the Situation and the entire How I Can Hear 
and Listen My Best for the student to develop a 
summary of his listening needs and self-
advocacy strategies for situations at home or 
school. Empower the student to present this 
information to school staff. 

• Step-by-Step Changes (use each school year 
after challenging listening situations have been 
identified by the LIFE-R 

• Classroom Challenges Post-Test 
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•Reframe situations 
•School and social 
looked at separately 

•See what they can 
fill in for strategies 
•Use After LIFE 
choices to identify 
beneficial or not 
•Use examples 
from game about 
Talker/Listener/Env 
•Role play to try out 
ideas; self-talk 
language to use 



What should you do first? 

 Use student’s most challenging LIFE-R situations.  

 For the next____ days I want to improve LIFE 
situation #___.  

 Student writes the challenge in own words.  
 Choose a time of day that the student will use 

the strategy (i.e., during math). 

 The strategy I want to try is: ___.  
 I will know it helped if ___.  
 Try it. 
 Result of trial:_____ 
 Try again 
 

Can be a method to  
address access needs 

annually. 
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What strategies 
would you target 
from the ‘menu’ 
to meet Abe’s 
needs? 

 

What are your top 
3 ‘take away’ 
messages about 
student self-
advocacy/ 
communication 
repair? 
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 The material contained in “Building Skills for 
Success in the Fast-Paced Classroom” is in a 
context that is very specific to a teacher of 
the deaf/hard of hearing and can be used to 
justify direct service. 

 It can also expose deficits in critical skills, 
supporting the need for IEP-driven services 
vs. a 504 plan approach 
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